Desert Storm Debate

Middle School or High School

History or Social Studies classes
PURPOSE:


The goal of this activity is to have the entire class participate in a debate of an essential question about Desert Storm:  “Did Coalition forces quit too soon?”  It can be used as a summative activity for the Gulf War Unit.  The students will take on personas of people from the countries involved in the conflict, and research the country’s role in the war in order to decide what their persona would think.  Then each student will present a short paper as their persona in a debate with the whole class. 
The purpose of this activity is to reinforce the material covered in the Gulf War Unit.  The daily lessons will help to teach the content that is necessary in order to have a successful debate.  This debate activity will encourage higher order thinking skills, and provide for a dynamic and interactive classroom learning experience.
LEARNING OBJECTIVES:

THE LEARNER WILL BE ABLE TO:

· TLWBAT gain a greater understanding of the varying points of view that go into international relations; specifically those that influenced the outcomes of the Gulf War.
· TLWBAT formulate an opinion on a historical topic, and defend it through historical research.
· TLWBAT practice public speaking skills as they present their persona to the class.
CONNECTION TO ILLINOIS LEARNING STANDARDS:

· 14.D.5- Interpret a variety of public policies and issues from the perspectives of different individual and groups.

· 16.A.2b- Compare different stories about a historical figure or event and analyze differences in the portrayals and perspectives they present.

· 16.A.3b- Make inferences about historical events and eras using historical maps and other historical sources.

· 16.A.5b- Explain the tentative nature of historical interpretations.

· 16.A.3c- Identify the differences between historical fact and interpretation.

· 16.D.5(W)- Analyze the relationship between an issue in world social history and the related aspects of political, economic and environmental history.

MATERIALS:


The persona list is attached to the lesson.  
INTRODUCTION/ ANTICIPATORY SET:

· Introduce this project on the second day of the lesson, so students have an idea of what leads up to the war.
· Connect events that were discussed on the first day of the Unit to individual countries and different groups of people involved in the events.
· Have students generate a list of the many groups of people involved in the events of the Gulf War.  Write this list on the board, and add anything they mention to the attached list of personas provided.

TRANSITION:

Tell the students how each of them will be assigned a persona from the groups they listed.  They will be representing the point of view of their persona to the class in a debate of an essential question about the Gulf War.
DETAILED INSTRUCTIONAL PROCEDURES/LESSON:
Groups:


The instructor can assign personas for each student to research and represent.  This allows the instructor the ability to hand out more challenging or simple roles to those who need accommodations.  Another option is to have the list of possible personas handed out to students, and let the students sign up on a first come first serve basis.

During the debate, students should sit near the people from the same country, or those representing a similar point of view.
General Directions:

· Explain the purpose of the project as given at beginning of lesson plan.    
· The essential question for the debate to answer can be on the overhead for students to consider as you explain the project.  It is suggested to use the first question, but the educator could add any others for students to enhance their personas viewpoints.

Essential Questions for the activity:
1. **** Did the Coalition forces quit too soon?  ****
2. Was United Nations involvement justified?

3. Was the war won in the air or on the ground?

· The question(s) the teacher chooses must be answered in the point of view that would likely be held by the persona the student is assigned.  The chosen question(s) must also be answered as if the date is in June 1991.  (If a teacher wishes to have the debate take place in real-time, then this must be made clear at the start.  Each student must do research with the same time frame in mind; otherwise the evidence presented could be confused.)
· The assignment has two parts: 
·  First, each student will write a paper (2-3 pages) answering the essential question.  They should use evidence that they researched to back up their position.  
· Second, they must create a 1 page script to read as their persona during the debate.  This testimony should be well researched and rational. Creativity is also important here.    
· Encourage students to make their identity detailed.  They should create a name; if they are in the military they should choose a division.  Each should include a short personal story of what the persona did during the war.   Students are not to use real people as their personas.  This personal story should relate to why the persona thinks the way he or she does.  

· The testimony should make a clear statement of the opinion of the persona regarding the essential question that includes historical evidence to back it up.  

· See attachment for list of suggested personas.
· At least two moderators must be assigned.  There will be one moderator working with those that say the Coalition forces quit too soon, and one for those with the opposing opinion.
· The moderators will not take on a persona.  Instead of the 1 page paper to present, the moderators will work with the other students to create 3 questions to ask them during the debate.  The moderator will take on a leading role to help their side will the debate.

· At least two days of class time should be devoted to giving the class time to research in the library and in the computer lab.  This time will also give moderators a chance to meet with their side and formulate questions.  
Link to each day’s work:


At the beginning of each class period the instructor could informally assess student progress.  This gives students an opportunity to ask questions about research, and share ideas for places to look.  The lessons in the unit will aid students in developing their assigned persona
Directions for the Day of the Debate:

· Students should sit near the people with the same point of view on each side of the class.  Move desks if you need to in order to divide opposing sides.  The moderators should sit at the front of each of their sides.
· Set up a table, or desk, in the front of the room.  This will be where students go to testify one at a time.
· The teacher and students should have a pre-determined order for calling students to the front.  Have students rotate who gets to testify between the two viewpoints.
· The moderator will call a persona, and let them read their one page statement.  Then the moderator on the same side as the person testifying will ask the predetermined questions.
· After the predetermined questions are answered, the opposing side’s moderator will be given a chance to ask any questions of the persona they want.  At any time a moderator can object to a question, but the teacher has final rule on if the question is valid or not.
· Other students are encouraged and expected to help the moderator during the debate.  They can hand the moderator notes with questions or statements during the testimony, so they won’t interrupt the person speaking.  
Accountability:


Each student is responsible for researching and creating their persona.  They must compose a 2-3 page paper (paper length can vary depending on grade level) answering the essential questions. 
The student will have a one page paper from the point of view of their persona to present to the class in the debate.  They will also be prepared to answer questions as their persona during the debate.

There should be at least two moderators. One can represent the viewpoint that the Allied Forces left Iraq too soon, and the other can argue that the withdrawal was the correct thing to do.  Moderators will not have a persona, so the teacher could choose to have them create an opening and/or closing statement.  The moderators will work with presenters to decide on what questions to ask each presenter during the debate.  
CLOSURE:


Concluding this activity will also be the conclusion of the Gulf War Unit.  Students could vote on who they thought won at the end if the teacher wanted, but this is not necessary.  Review key points of the war, and talk about the difference between fact and interpretation when they were creating their personas.  Discuss how it is o.k. to have differing opinions on historical events as long as you can find solid evidence to support your claim. 
TIME FRAME:

The debate project can be introduced at the beginning to the Gulf War Unit.  That way persona assignments can be handed out, and students can begin to think about what opinions their persona will have.  This will also give students time to prepare their statements and write their papers.  The actual debate in the class will happen at the end of the Unit. 

The amount of time that the debate will take depends on how many students are in the class.  Allow each student time to be on the stand for about 5 minutes.  This gives them time to read their statement, and time for questions.  Typically the debate will last about 3 days.
ASSESSMENT:


The written report, presentation, and participation in the debate can be used as a summative assessment for the Gulf War Unit instead of a traditional written test.
ACCOMMODATIONS:


Advanced students can be challenged by assigning them the role of moderator.  The advanced students can also be given more challenging and nuanced roles to research in order to accommodate them.


Students with learning disabilities will have a team of people willing to help them who are either researching the same country as they are, or representing the same point of view.  One of the primary jobs of the moderators is to help other students make their case.
SOURCES:

· Adapted from Donna Wielgolewski’s “Trial of Imperialism” lesson, 1999.

· http://www.indepthinfo.com/iraq/
· http://www.pbs.org/wgbh/pages/frontline/gulf/cron/
LIST OF PERSONAS FOR GULF WAR DEBATE



- White House official



- American news correspondent 



- American air force soldier



- American infantry soldier



- British



- French



- Syrian



- United Arab Emirates (UAE)



- Egyptian



- Saudi Arabian government official



- Saudi Arabian citizen 


- Iraqi government official



- Iraqi Republican Guard soldier



- Iraqi person on the home front



- Israeli government official



- Israeli citizen



- Kuwaiti government official



- Kuwaiti citizen 



- Kurdish refugee



- Jordan government official



- Iranian government official

